
 

Lesson Plan  

Grade: 6th         Subject: ELA ICT/ENL (Class 603) 

Unit of Study: HMH Unit 3: Through an Animal’s Eyes 
Next Generation 

Learning Standards:  

(1e: Designing 

coherent instruction) 

6R1: Cite textual evidence to support an analysis of what the text says 

explicitly/implicitly and make logical inferences. 

 

6R4: Determine the meaning of words and phrases as they are used in a text, 

including figurative and connotative meanings. Analyze the impact of specific word 

choices on meaning, tone, and mood, including words with multiple meanings. 

(RI&RL) 

 

6R6: In literary texts, identify the point of view and explain how it is developed and 

conveys meaning. (RL)  
Essential Questions: 

(1a: Demonstrating 

Knowledge of Content 

and Pedagogy) 

What can you learn by seeing the world through an animals’ eyes? 

Learning Objective: 

(1c: Setting 

instructional outcomes) 

Today we will synthesize our annotations of “Pax” by Sara Pennypacker by 

combining and connecting our findings so that we can better understand 

perspective and point of view.  Today is our third read in the Three Reads Protocol.  
Language Objective: 

(1c: Setting 

instructional outcomes) 

We  

 

During the Lesson, which of the 4 language modalities were utilized? 

 Listening (to teacher directions and one another) 
 Speaking (to one other and to teachers) 
 Reading (the text, directions, and their own writing) 
 Writing (answers in complete sentences using academic vocabulary) 

Academic 

Vocabulary: (1a: 

Demonstrating 

Knowledge of Content 

and Pedagogy) (1b: 

Knowledge of 

students) 

point of view, sensory language, imagery, perspective 

Possible Student 

Misconceptions: (1a: 

Demonstrating 

Knowledge of Content 

and Pedagogy) 

Pax is told from the point of view of the fox (named Pax) and also from the point of 

view of the boy. Both of these characters are identified using the pronoun ‘he’, which 

may cause confusion. Point of view and identifying pronouns in context was 

introduced in class on Wednesday and then reviewed on Thursday. Thursday’s class 

period added a focus on word choice. One example of the word choices that the 

author uses to discern the POVs are “he stretched up on his hind legs” and “he put 

his face in his hands”. Both of these sentences use the same pronoun ‘he’, which may 

be confusing, however, identifying the verb choices and sensory language aids 

learners in identifying the point of view. Students may confuse perspective and point 

of view by thinking they are synonymous.  

https://docs.google.com/document/d/1BngVRB9_bc33WKX2ryN6nuYL99qginAieshFp5_aZ3M/edit?tab=t.0


Assessment: (1f: 

Designing assessments 

of learning) 

(3d: Using Assessment 

in Instruction) 

 

● Interactions between teachers and students in small groups will be used as a 

check for understanding and informal assessment. 

● Notes will be taken in each group by each teacher on an anecdotal note-

catcher 

● The graphic organizer will be collected as a formal assessment. 

● There will be an exit ticket (below) as an additional formal assessment which 

sets students up for success with the third read of the protocol 

● Exit Ticket 
Strategic Groupings: 

(1b: Knowledge of 

Students) 

(1e: Designing 

Coherent Instruction) 

(3c: Engaging Students 

in Learning) 

Strategic Groups are created based on most recent MAP data as well as ELL 

proficiency levels, IEP goals, and current areas of growth in literacy. Breaking up 

into smaller groups leverages all adults in the room and allows students to receive 

more individualized attention and support. This also facilitates data gathering and 

allows us to determine how students are progressing in writing and reading 

comprehension.  

 

Ms. Chateau and Ms. Liuzzo’s groups consist of students who have demonstrated a 

need for support with reading and analyzing the text. Ms. Chateau will also prioritize 

students with IEPs.  

 

Chateau: 

Eliana  

David A. 

Justin D. 

Mario 

Josue 

Brandon 

 

Ms. Duran’s Group Focused on ELLs 

The independent groups consist of students who have demonstrated that they will be 

appropriately challenged by analyzing the text independently.  

 

The class consists of 30 students: 
Current ELLs: 22 

Former ELLs: 4 

SWDs: 12 

 

ELL Proficiency Levels: 

 

 

https://docs.google.com/document/d/1-zInK_pt0DpA9zqnc_XRU0_zfHNLdazFqG8NCiF1CQA/edit?tab=t.0
https://docs.google.com/presentation/d/1ioPYsKZhtWs9zC8asBdahPm8n4ItGgIslC2Az0JTqjE/edit#slide=id.g351959e31c6_0_1


Differentiation/ 

Accommodations/ 

Personalized 

Learning: (1b: 

Knowledge of 

students) 

(3c: Engaging Students 

in Learning) 

Multiple versions of the graphic organizer scaffold student’s writing. Students in Ms. 

Chateau’s group and Ms. Liuzzo’s group have version 2 of the graphic organizer and 

Ms. Duran’s group has version 3. English Language Learners who need support in 

formulating sentences in English with academic language are given further 

scaffolding in the form of sentence frames.  

 

Students placed in groups with a teacher have demonstrated a need for additional 

support in identifying sensory language as well as teacher support when reading 

and annotating grade-level text. The three versions of the graphic organizer are 

differentiated as such. 

 

The questions are also differentiated between versions 1, 2, and 3, amplifying the 

material for particular groups of students while still requiring all students in the class 

to analyze the same grade-level HMH text. 
CR-SE & SEL: (1e: 

Designing coherent 

instruction; 1b: 

Knowledge of 

Students; 

(1e: Designing 

Coherent Instruction; 

3c: Engaging Students 

in Learning) 

Differentiated materials and resources are given so that all students can access the 

text and experience success. Small groups are strategic, interactive and flexible. We 

encourage learners to persist through challenging tasks, especially in the 

independent groups. Students engage in collaborative group work in the target 

language.  

 

All teachers in this class have built a positive rapport with their students.  

If Applicable: Co-

Teaching Model 

Strategy: 1e: Designing 

coherent instruction; 1b: 

Knowledge of Students; 

(1e: Designing Coherent 

Instruction; 3c: Engaging 

Students in Learning) 

parallel teaching, teaming (in small groups) 

Materials Needed: 

(1e: Designing 

coherent instruction) 

Digital Materials: 

● Slides 

● Differentiated Three Reads Protocol Graphic Organizer 

 

Other Materials: 

● HMH anchor charts 

● Pencils 

● Highlighters 

● Discussion stems 

● Exit tickets & accompanying chart paper 
Do Now/Warm-up:   

(1f: Designing Student 

Assessments) (3d: 

Using Assessment in 

Instruction) 

Friday, we engaged in the second read of the Three Reads Protocol. 

Today, we will conduct our third  read of the poem. 

 

Do Now:  

Should people be allowed to own a fox for a pet? Justify 

your answer (why or why not..) 
 

~3 mins 

Direct Instruction: 

(1e: Designing 

Coherent Instruction) 

(3d: Using Assessment 

in Instruction) 

Students share out their thoughts. Teacher reminds students of what 

was completed in class Thursday and Friday during the first read of 

the Three Reads Protocol. Ms. Chateau will explain the second read of 

the protocol, which will be “analysis” (read 1 was for comprehension 

and read 2 was analysis). Read 3 focuses on synthesizing information 

from al three reads. Teacher will model one for the whole class. 

~5 mins 

Guided Practice:   

(1e: Designing 

Coherent Instruction) 

(3b: Using Questioning 

and Discussion 

Techniques) (3d: Using 

Assessment in 

Instruction) 

Teacher will model identifying pronouns to support in determining the 

point of view. Teacher will model synthesizing information about  point 

of view, sensory language, and imagery to determine the fox and the 

boy’s perspective. Identifying both the perspective and point of view  

supports students’ comprehension of text; specifically with a text such 

as Pax, where the point of view differs from sentence to sentence and 

the author leaves the readers to make inferences.   

~2 mins 

https://docs.google.com/presentation/d/1ioPYsKZhtWs9zC8asBdahPm8n4ItGgIslC2Az0JTqjE/edit#slide=id.g356d3fad2fd_0_0
https://docs.google.com/document/d/1BngVRB9_bc33WKX2ryN6nuYL99qginAieshFp5_aZ3M/edit?tab=t.0


Independent 

Practice/ 

Collaborative Work:  

(1e: Designing 

Coherent Instruction) 

(1d:Demonstrating 

Knowledge of 

resources) (2b: 

Establishing a culture 

for Learning) (3b: 

Using Questioning and 

Discussion 

Techniques) (3d: Using 

Assessment in 

Instruction) 

Students work independently/with a teacher in a strategic group to 

analyze the grade-level text during the majority of the period. 

Students in the independent groups have version 1 of the graphic 

organizer. They will utilize annotations appropriately in order to 

answer the questions for ‘Read Three’ of the three-reads protocol. 

These groups will be asked to work quietly and independently first, 

then use the discussion stems at their tables to discuss their answers. 

 

While students are all engaging in the same grade-level text, the 

questions are differentiated for certain groups to reflect skills and 

current areas of growth. SWDs and ELLs in this class have 

demonstrated a need for support in structuring their writing. A timer 

will be set to help keep students on track and pace themselves.  

~30 mins 

Conclusion/ 

Summary: (3a: 

Communicating with 

students) 

When the timer goes off, we will come back together as a 

whole class to discuss the exit ticket. 

 

Exit Ticket: How would you compare Pax’s and Peter’s 
perspectives? Were they similar or different? Justify your answer.  
Pax and Peter’s perspectives are different because  
______________________________________________________________________________________ 
______________________________________________________________________________________ 
______________________________________________________________________________________ 
Pax and Peter’s perspectives are similar because 
______________________________________________________________________________________ 
______________________________________________________________________________________
______________________________________________________________________________________ 
 

5 min 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Scaffolds used in this lesson and previous lessons: 
 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 



 
 

 



 

 

 



 

 


